Cambridge School Leader Standards: Evaluation grid

The Cambridge School Leader Standards Evaluation Grid is intended to support school leaders to identify their strengths and areas for continued development. The grid can be completed individually or in partnership with others, for example with other members of the school leadership team. It may be that school leaders complete the whole grid in order to review their overall development, or they may choose to focus on one specific area. Below are some examples of evidence that school leaders could use to demonstrate that they are meeting the standards. Cambridge School Leader Standards: Examples of evidence gives more detailed suggestions for possible evidence that could exemplify individual standards.

· Self-evaluation processes and documents
· Whole school improvement plan and subject improvement plans
· Staff/ learner/ parent focus groups feedback
· Staff/ learner/ parent questionnaires
· Learner outcomes (attainment) data
· Learner progress (achievement) data
· Teaching and learning monitoring and evaluation data
· Professional learning calendar
· Professional learning development plans
· Outcomes of consultations
· Teacher and school leader appraisal process
· School curriculum review and evaluation
· Co-curricular programme
· Minutes and notes of meetings
· Staff bulletins
· School newsletters, publications and publicity
· School website
· School community digital networks
· Financial planning policies
· Staffing structure
· Leadership structure
· Teaching and learning communities
· Mentoring programme
· Coaching programme
· Teachers engaging with teacher standards
· School leaders and teachers engaging with Cambridge Professional Development Programmes

	1. Leadership knowledge and understanding
	Key questions
	R
	A
	G

	1.1 develop an understanding of the school and its community in order to inform their strategic leadership of the mission, vision and priorities of the school
	· Do leaders have a clear, shared vision of high achievement and improvement that is understood by all staff?
· Are leaders dedicated to securing the highest standards possible for every learner and in every area of the school’s work?
· Do leaders provide a strong sense of direction and a clear vision of the school in the future?
· Is there a recognised and embedded structure for the review and evaluation of the effectiveness/ impact of the mission, vision and priorities on learners and on teachers?
· Do leaders explore how the school’s mission and vision impacts on learning and classrooms?
	
	
	

	1.2 maintain a current knowledge of research into child development, curriculum development and teaching and learning as a basis for their on-going evaluation of the school’s work
	· Do leaders understand the potential uses of new technologies to improve learning? Do they make sure that teachers are confident to use them?
· Do leaders read widely and stay up to date on:
· child development
· curriculum development 
· teaching and learning?
· Do leaders engage with Cambridge programmes for professional development? 
· Are leaders knowledgeable about the major learning theories: behaviourism, constructivism and humanism? 
· Do leaders promote teacher understanding of these learning theories as well as the concept of metacognition?
· Are leaders clear about the elements, structure and features that make effective learning?
· Do they model and reinforce this?
· Is the model of learning part of staff development sessions, the review cycle and systems of monitoring and evaluation?
	
	
	

	1.3 understand the principles and practice of school improvement and of the leadership and management of change, in order to progress and refine the school’s improvement programme

	· Do leaders monitor the quality of teaching and learning rigorously through a regular scrutiny of learners’ written work, classroom observations/ learning walks and analysis of learner outcomes?
· Do leaders track learner progress and inject timely support for those at risk of falling behind?
· Do leaders know teachers’ strengths and areas for development? Do they make sure any intervention and support for improvement is timely and appropriate?
· Is there robust self-evaluation throughout the school and at every level, encouraged, led and co-ordinated by senior leaders?
	
	
	

	1.4 demonstrate a knowledge and understanding of contemporary research into educational leadership and the practices of effective leaders to support the reflective evaluation of their own practice.

	· Do leaders model reflective evaluation for teachers and learners?
· Do leaders build a culture of evaluation where improvement of learning and teaching is central?
· Do leaders set high expectations for learning and teaching and encourage reflection as well as peer observation and coaching?
	
	
	




	2. Skills and practices of leadership
	Key questions
	R
	A
	G

	2.1 use the range of leadership skills necessary to communicate the vision, mission and objectives of the school to staff, learners and the school community and to create shared purpose and commitment to the vision and objectives
	· Do leaders provide a strong sense of direction and a clear vision of the school and take opportunities to promote this? 
· Do all the staff, learners and school community understand this vision?
· Do senior leaders have complementary leadership skills and characteristics and do they work together as a team to promote the vision, mission and objectives of the school?
	
	
	

	2.2 apply decision-making skills, and promote decision-making processes within the school, based on the use of data and characterised by collegial and consultative practice
	· Do leaders gather, analysing and triangulate data to gain knowledge and understanding of students’ learning experiences, strengths and weaknesses and to challenge expectations? 
· Do leaders provide teachers and teams with reliable data on e.g. learners’ prior attainment, learner progress?
· Do leaders routinely consult and collaborate with each other and with teachers, learners and parents?
	
	
	

	2.3 distribute leadership responsibilities throughout the teaching staff and model professional support for others in leadership roles, including developing their own skills in mentoring and coaching
	· Do leaders give autonomy but provide coaching, mentoring, monitoring and evaluation?
· Do they challenge, support and develop staff who are not pre-disposed to work in a team?
· Do leaders build flexible teams, particularly to develop key priorities?
· Do leaders model and ‘grow’ leadership in others?
	
	
	

	2.4 model lifelong learning by reflecting actively on their own practice, seeking feedback from others and taking opportunities for their own professional development, including advanced certification in leadership.
	· Are leaders reflective practitioners?
· Do they constantly evaluate their own practice, and know their own strengths and areas for development?
· Do leaders seek and act on feedback from other members of the team, staff, learners, parents, others?
· Are leaders engaged in professional learning for and of leadership?
· Do leaders engage with certificated programmes for leaders e.g. the Professional Development Qualification programmes for Educational Leadership? 
	
	
	




	3. Leadership values and attributes
	Key questions
	R
	A
	G

	3.1 demonstrate a consistent commitment to the learning, personal growth and well-being of all students and value high standards of achievement and conduct for all learners
	· Do leaders make explicit to learners, teachers and parents that all learners can succeed and take every opportunity to celebrate success?
· Does the school provide successfully for learners who do not respond well to school or who have specific needs?
· Does the school have positive strategies to develop learners’ moral, social and cultural development as well as their behaviour and attitude to learning?
· Do leaders give learners responsibility where possible/ appropriate e.g. maintaining garden areas; fund-raising for charity; maintaining an online school scrap book of cuttings, photographs, newsletters?
	
	
	

	3.2 demonstrate a consistent commitment to the well-being and professional development of all staff and to the development of their leadership potential
	· Do leaders always find the time to take a personal interest in teachers?
· Do leaders empower teachers?
· Do leadership team meetings always include an item to discuss teams and individuals who merit praise or support?
· Do all members of staff have access to personal support and high quality professional learning through coaching and training?
	
	
	

	3.3 promote the best interests of the school and the community it serves, and the continuing improvement and sustainability of the school’s vision and mission
	· Do leaders show that they value and respect learners’ opinions? 
· Do leaders talk about ‘our school’, not ‘my school’?
· Do leaders regularly ask themselves “What do we do well? What do we need to do better?” and take opportunities to ask the same questions of staff, learners, parents, the community?
	
	
	

	3.4 model ethical conduct, marked by personal integrity, respect for others and fairness in their dealings with learners, staff, parents and the community.
	· Do leaders treat teachers as professionals?
· Do leaders and teachers talk to learners as they would wish to be spoken to and are they good listeners?
· Do leaders apply school rules consistently and fairly and make sure that all teachers do the same?
· Is there real equality of opportunity for all staff and learners throughout the school?
· Do leaders take every opportunity to articulate their philosophy and vision and ‘live’ the vision? Do they challenge people who do not live up to it?
	
	
	




	[bookmark: 4._Professional_relationships_in_leaders]4. Professional relationships in leadership
	Key questions
	R
	A
	G

	4.1 establish professional relationships with all members of the school community characterised by respect and effective communication, and based on the development of trust and common educational purposes
	· Are leaders committed to the principle of working in teams to learn together?
· Do leaders remove blame, show trust and offer a balance of challenge and support?
· Do leaders act as coaches/ mentors?
· Do leaders show trust through distributed, not delegated, leadership?
	
	
	

	4.2 demonstrate emotional intelligence and empathy, responding appropriately to the different values and perspectives within the school community, and seek positive outcomes to problems and challenges
	· Do leaders recognise and value individuals?
· Are leaders approachable and open to constructive criticism?
· Do leaders admit that they don’t always get everything right and invite others to take ownership and improve ideas?
· Do leaders encourage and enable staff and learners to reflect on emotional intelligence and emotional health?
	
	
	

	4.3 facilitate team-building for the senior leadership team and model effective teamwork and professional conduct for other teams within the school
	· Is shared leadership evident in the day-to-day flow of activities in the school?
· Is everyone in each team encouraged to take the lead as appropriate to task and content?
· Do senior leaders have complementary leadership skills and characteristics and do they work together as a team to promote the vision, mission and objectives of the school?
· Is each member of the senior team equally approachable and open to constructive criticism?
	
	
	

	4.4 establish professional relationships with colleagues in other institutions, professional bodies and educational organisations, including Cambridge International, to contribute to the development of education and of leadership practice more widely.
	· Do leaders take opportunities to work with other schools locally/ nationally/ internationally to engage in professional learning?
· Are leaders engaged in online forums with other school leaders? 
· Are leaders engaged in Cambridge Professional Development Qualifications or similar?
	
	
	




	5. Leading teaching and learning
	Key questions
	R
	A
	G

	5.1 create a positive culture that provides professional support and challenge for teachers, promote individual development and value the achievements of all learners

	· Is there a common language for describing good teaching and learning practices?
· Do leaders give learning a high profile asking learners, teachers and themselves:
· What are we doing?
· What are we learning?
· How do we know?
· Does every meeting agenda include a good practice requirement?
· Do leaders take every opportunity to ‘walk the talk’ and develop quality dialogue with learners about their learning? 
· Do leaders celebrate success of learners and teachers?
· Do leaders encourage critical friendship and honest criticism?
	
	
	

	5.2 lead, motivate and hold teachers accountable for the development of effective teaching plans and activity programmes that take account of the developmental and learning needs of all their students as well as developments in their subject and subject teaching

	· Do leaders engage teachers in professional dialogue, drawing on external ideas and research to inform their thinking and actions?
· Do leaders celebrate quality and challenge low expectations/ low performance?
· Is there systematic, on-going monitoring of teaching, including classroom observations, learning walks, book scrutiny, scrutiny of lesson plans and scheme of work, as well as a review of learner outcomes/ learner progress?
· Do leaders build a culture of evaluation where improvement of learning and teaching is central?
	
	
	

	5.3 promote and model collaboration between individual teachers and teams, to evaluate and share effective practice and to develop curriculum knowledge and teaching skills

	· Do leaders develop a commitment to reflective practice throughout the school through peer observation and professional partnerships?
· Do they provide encouragement and provide a context that values sharing, experimentation, collaborative enquiry, risk-taking and self-assessment?
· Do leaders provide learning opportunities for teachers to develop the knowledge, practices and attitudes needed to achieve agreed goals, identifying and facilitating opportunities for teachers to learn from each other?
· Is professional development embedded in teacher practice and informed by research on effective teaching and learning?
· Is it collaborative, involving reflection and feedback?
	
	
	

	5.4 establish a culture of high expectations and high reward where exemplary student and staff conduct and commitment to learning is the norm and high achievement is valued and recognised in all aspects of school life
	· Do leaders set, communicate and monitor standards of student conduct?
· Are there clear procedures that are known, understood and applied by the school community focused on embedding positive behaviour for learning?
· Do leaders model professional standards to all staff and expect staff to model standards to their students?
· Do leaders have consistent expectations of the professional conduct of staff and students and transparent procedures for dealing with any challenges to their expectations?
	
	
	

	5.5 make sure that the school has appropriate policies and procedures in place for monitoring learning and progress at all levels, and that sound assessment data is used in decisions concerning students and in the evaluation of programmes and teaching
	· Do leaders prioritise the development of policies and procedures that will support improvement in teaching and learning and student outcomes?
· Is there a robust quality assurance system in place for monitoring the quality of teaching and learning and reviewing the curriculum?
· Are there sound procedures for tracking student progress and collecting and evaluating student assessment data?
· Do students know how well they are doing and what they need to do improve?
· Is information on student progress shared regularly with parents and carers and based on sound classroom assessment processes?
	
	
	

	5.6 value the Cambridge Learner Attributes, interpreting them in the context of the school and its vision, and using them to shape the aspirations of teachers and students.
	· Are the Cambridge Learner Attributes embedded in the school’s culture?
· Do leaders use the Cambridge Learner profile as a guide to the learner attributes that are valued by Cambridge programmes?
· Do they use this profile in their monitoring of the school’s work and in communication with students, teachers, parents and the governing board?
	
	
	





	6. Leading innovation and improvement
	Key questions
	R
	A
	G

	6.1 create a professional culture in which innovative practice is encouraged and where teachers are given opportunities to apply new ideas in their own teaching and in collaboration with others within and beyond the school
	· Do leaders have a clear vision and robust understanding of innovative practice in teaching and learning? 
· Do leaders create conditions that are helpful for teachers to continuously improve their teaching practice? Do they provide encouragement and provide a context that values sharing, experimentation, collaborative enquiry, risk-taking and self-assessment?
· Do leaders provide learning opportunities for teachers to develop the knowledge, practices and attitudes needed to apply innovative practice to achieve agreed goals?
· Do leaders identify and facilitate opportunities for teachers to learn from each other?
· Is professional development embedded in teacher practice, informed by research on effective teaching and learning and focused on improving learner outcomes?
	
	
	

	6.2 communicate information about and support for innovative programmes and practice to students, parents and other stakeholders, in order to create a receptive atmosphere for improvement

	· Do leaders look for and create opportunities to ‘market’ changes to the curriculum and teaching and learning practice to learners, parents and others?
	
	
	

	6.3 make sure that the school curriculum and other programmes are evaluated cyclically, using input from teachers, learners and other stakeholders, as the starting point for school improvement planning
	· Do leaders review the curriculum regularly to make sure that it meets the needs and challenges faced by individual learners in the 21st Century and in school’s national and international context?
· Is there a recognised and embedded structure for the cyclical review and evaluation of the effectiveness/ impact of the curriculum? Is it evidence based and data-driven to guide improvement and measure impact?
· Are teachers, learners, parents and members of the governing board routinely consulted and involved in giving feedback for review and evaluation processes?
	
	
	

	6.4 lead the improvement planning process, based on the school’s vision, mission and values, and use data about student progress and achievement as a key element in the plan

	· Are leaders confident and competent in their analysis and use of learner progress and learner attainment data?
· Do leaders use learner progress data routinely and expect and encourage teams and teachers to do the same?
· Does the monitoring and evaluation of improvement plans use data for measuring success including learner outcomes and progress data where appropriate?
	
	
	

	6.5 establish staff responsibilities, structures and timescales for the implementation, monitoring and evaluation of the improvement plan, motivating staff and making sure that plan objectives and outcomes are achieved

	· Are teachers and leaders engaged in and accountable for taking action in support of identified priorities in the improvement plan in order to secure progress towards time linked, specific and measurable outcomes?
· Are teachers and leaders engaged in and accountable for monitoring and evaluating progress towards time linked, specific and measurable outcomes? 
	
	
	

	6.6 engage students, parents and the wider school community in support for the improvement programme, making sure that accountability requirements to the school governance and the community are met effectively.
	· Are the experience and expertise of learners, parents and the wider community drawn upon to support the achievement of key priorities where appropriate?
· Are the experience and expertise of learners and parents drawn upon to support the monitoring and evaluating of the improvement plan?
	
	
	




	7. Establishing management systems
	Key questions
	R
	A
	G

	7.1 develop a leadership team of suitably qualified staff that is appropriate to the current and expected operational and developmental needs of the school
	· Do senior leaders promote ambition, set high expectations of professional learning for the team, and provide opportunities to deliver this?
· Do leaders use coaching and mentoring skills to enhance the skills of the team?
· Do leaders adopt a range of approaches to sustain and improve the work of the team?
	
	
	

	7.2 review the school’s management processes and procedures to make sure that they are appropriate for the needs of the school, evaluating and making adjustments to achieve positive impacts on learner outcomes
	· Do leaders lead and influence others to critically analyse and evaluate their own practice in relation to relevant policies and procedures?
· Is a review and evaluation of management processes and procedures included in the annual whole school self-evaluation process?

	
	
	

	7.3 establish procedures and responsibilities for identifying and filling staffing needs with appropriately qualified individuals who have clear job descriptions and lines of accountability
	· Are there clear guidelines/ a clear protocol for the process of appointing staff, from identifying need to induction?
· Do all members of staff have up to date, accurate and appropriate job descriptions, detailing their role(s) and responsibilities?
· Does every member of staff have a line manager?
	
	
	

	7.4 establish documented procedures for the assessment and development of the work of all staff, supported by adequately resourced professional development programmes, including for those aspiring to positions of leadership
	· Do senior leaders promote ambition, set high expectations of professional learning for the team, and provide opportunities to deliver this?
· Is there an annual appraisal system/ teacher evaluation system for all staff supported by professional development?
· Does professional development arise from the key priorities identified in the improvement plan? Is it tailored for the individual/ team and reviewed and evaluated for its effectiveness and impact?
· Is there a protected budget for professional development?
	
	
	

	7.5 make sure that financial and other resources are properly and effectively developed and managed, in line with relevant governance requirements and the current and projected needs of the school and its programmes

	· Is financial planning strategic and curriculum-led?
· Do leaders make sure that budgets and resources are deployed fairly and aligned with the identified priorities of the school improvement plan?
	
	
	

	7.6 develop policies and procedures for the work of teachers and staff, ensuring that guidance is clear and consistent with school values and external requirements, and that it is communicated effectively within the school community.

	· Do the school policies for curriculum, teaching and learning, professional development and teacher and leader evaluation align with the school’s vision, mission and values?
· Are the school’s curriculum policy, professional development policy, teaching and learning policy, and teacher and leader evaluation/appraisal/ performance management policy cross-referenced?
· Are they reviewed and evaluated on an annual/ bi-yearly cycle?
· Do leaders engage teachers and staff in their review and evaluation?
	
	
	




	8. Community engagement
	Key questions
	R
	A
	G

	8.1 promote and facilitate the involvement of parents and other adults responsible for learners in the life of the school and support the development of home–school partnership in support of learning
	· Do leaders always make the time to take a personal interest in learners, staff, parents and visitors from the community?
· Are leaders approachable and friendly?
· Do leaders recognise and work to overcome obstacles some parents may face in attending events in school?
· Do leaders look for opportunities to engage parents and involve them in their children’s learning?

	
	
	

	8.2 identify and engage other stakeholders and stakeholder groups, communicating the mission and objectives of the school to its community and encouraging contributions to the life of the school by community members
	· Are the experience and expertise of staff, learners and parents drawn upon as resources?
· Is the school e-newsletter and/or school news distributed widely e.g. via websites of other community groups?
· Do leaders look for and invest in opportunities to engage community members in supporting learners and aspects of the life of the school? 
· Do leaders serve as civic leaders and engage with a range of stakeholders to support learners, their families and the school?
	
	
	

	8.3 encourage students’ contribution to the wider community and support initiatives for community and service learning in the school programme
	· Do leaders encourage learners to participate in community projects and to take up leadership roles?
· Does the school support local/ national/ international charities?
· Do leaders invite local businesses to participate in/ lead a Young Entrepreneur Scheme?
· Do leaders support learners to establish and run a school parliament?
	
	
	

	8.4 establish effective working relationships with school governance and/or management, carrying out responsibilities in line with agreed governance policies and guidelines, and representing the school and the needs of learners and staff effectively within the governance or management structures
	· Do leaders provide the governing board/ managers with regular and robust information and updates on progress against the agreed priorities?
· Do leaders encourage members of the governing board to provide them with active challenge?
· Do leaders encourage and welcome active involvement of board members in support of key priorities?
	
	
	

	8.5 develop and maintain professional relationships with leaders in other schools and educational institutions locally to support the needs of the school and to promote professional communities of practice for the benefit of the wider educational system
	· Do leaders work collaboratively with other school/ college/ university leaders locally?
· Do leaders co-organise/ support conferences/ training/ meetings on teaching and learning or other high priority areas?
· Do leaders encourage and support colleagues (in their own and in other educational institutions) locally to develop and maintain collaborative professional learning communities?
· Do leaders look for innovative ways of joint working for the benefit of schools and individuals e.g. sharing teacher expertise through a teacher or leader loan system; leader secondments?
	
	
	

	8.6 take opportunities to engage with other educational bodies, including Cambridge International, to contribute to the improvement of educational provision and leadership practice nationally and internationally.
	· Do leaders participate in online forums for educational leaders on a regular basis?
· Do leaders attend local, national and international conferences/ forums for educational leaders?
· Do leaders subscribe to and/or contribute to online and/ or printed publications on school improvement and leadership?
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